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ABSTRACT 


Mussano, frank P, The Effects of a Study Skills Workshop Upore 
Study Techniques, Study Organization, | ‘and Stud: Study Motivation For Res- 


ident Freshmen, Rasearch Practicum Presented to Nova. University | in 
Partial Fulfillment of tha Raquirepants for the Degree of Doctor or 
Education, October-?5, 1977, 


. 


This study examined the effects of four two-hour study skills 4 


saminars upon study organization, study techhiques, and study moti- 


vation for 1977 fall semaster resident freshmen at York Collage of 


Pannsylvania.. Forty-four interasted volunteers were divided equally 
into a treatment and control group on the basis of pretest scores aon- 


the Study Tachniques Survay, Study Organization Survay, and Study 


Motivation Survey, sex, age, class status, and high school rank, All’ 


. 
e 


subjects were posttested immediately following the Final seminar of the 
workshop, “Statistical t analysis revealed that thosa resident fresh- 
men participating in the study skills workshop significantly improved 


in all three sturcly skills areas. testad as compared tq the control group. 


a 


x : 
It was recommdénded that an ongoing campus-wide developmental course 


in study skills be established, and that Further resmarch on study ‘ 


svills programming examine tha resulting effects upon overall satisfac- 


‘tion, grades, and attrition rates, 
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“Statemant of the Problem ¢ 


Sinnificance to York College 


INTRODUCTION 


° ‘ 


This paper examined the affects of Four two-hour study skills sem- 


inars, upon Study organization, study tachniques, and Study motivation 
t 


for 157% fall seamaster residant freshmen at York Colleqe. Three basic 


. ‘ ~“ é: 
questions were studiad: 


ad 


1) Was there a significantly higher mean preatest-posttast differs 


° 
‘ 


ance score on the Study Techniques Survay for those students exposed ~ 
ta the shaaly skills workshop as compared to the iene pretest-posttest 
ahrenenca score of an equally matched control group? 

2) Was there a significantly higher moan protast-posttest differ- 
ence score on the Study Organization Survay for those seeincn axposed 
to the, study skillstworkshnp as compared to the mean aebnekspustient 


difference score of an equally matched contro) group? 


%) Was there a significantly higher mean pretast-posttest diffeare 


ence score on the Study Motivation Survey for those studants participa- 
ting in the study skills workshop as compared te the maan pratest-post- 
test differeanca sci of an aqually matched control group? 


> 


a 


As is typical of all instit=tions of higher education in the late 
1970's, York College cf Pennsylvania found itself deaply engrossed in 
the movement towards egalitarianism, The.affact has been a prolifer-= 


ation of a wide variation in academic backgrounds for. newly admitted 


. 


e 


“Few years, The Office of Student Affairs observes that ultimately 52% 


students, Just-as the College Entrance Examination Board has noted 


. 


a lowering of scores on the Scholastic Aptitude Test, many institutions 


have found that a large number of newly admitted students do not heve 


~ 
- = . 


the academic background Si io ati to ensure reasonable success in. high- 


a 4 


er aducation, If adaptive measures are not initiated “ta assist this 
new type of student, tha ultimate affects rail attrition rata and/or: 
Sanlaey of education wach be pebsteemie,: = é& 

The Residence Council of York Colleg# noted that the attrition 
rate for resident freshmen has bean relatively heavy during the past 
of ranent frastiman cJasses hava eventually "dropped out" from the : 
iisek sees (Call, 1976). * Among other reasons for this attrition 
‘cath, the Residence Council suggests that a main contributing factor 


could ba a lack of daveloped study skills, Thr Council agrerd to suo- 


‘port a study which would confirm the assumed relationship batween study | 


skills and grade point average for resident Freshman, The findings and. 


recommendations of the resulting survey which was administered to all 


247 Freshmen residents during the eee spring SaIIEEOE were as follows: 


"The. rasults indicated that a clear positive Eotralation existed 


‘between § Study Organization Survey scores’ and’G.P.A, A stenitieant ‘posi- 


tive relationship batween Study Tachniques Survey results and G.P,A, was 


“also established, Quastions~ regarding organization of one's study area 


‘praduced a Slightly higher percentage of incerrect responses as compared 


to thos a items dealing with effective use of one's study time on the 


i 


Study Organization Survey. The subcetenories of tha Study. Tachniquas \ 


Survey which produced X,, largest percantage of incorrect responses were 
saaniebiiely: taking class notes, taking tests, writing capaelae (eee 
paring for tests, and reading textbooks, It was recommended that a 3 
study, skills workshop be developed for resident freshman, Subscale 


° 


responses shauld br utilized in astablishing goals and priorities," 
(Mussano, 1977) 7 , 

Upon receipt of the above pasnits, the York College of Pennsylvania 
Restdance Council. allocated $80 for hiring a auuliy member to conduct 
an experimental study skills workshop cansisting of four twoehour sami ~ 
nars to ba schaculed during the first two weeks: of the 1977 eit seapeus 
ter. Rasults of this study were presented to the Curriculum Committee es 


of the Acadenic Sanata as a means of ‘anceuraging a baiteud wide develop- 


mental course in study skills, 


BACKGROUND AND SIGNIFICANCE 


& 


A. wide variety of studies Suggesting a high positive relationship 
between study skills. and general acr Jemic achievemant have been repor- 
ted in the pucent profassional literature. for example, Weinstein and 
Gipple (1974) administered Wrenn's Study-Habits favantory (SHI) to 104 
eaauden and 78 sophomores at the Liniversity of To Dey ee of 


° 


Medicine, ‘'indergraduate grade-point averages, Medical College Admis- 


sions Test scores, and number of failing qrades were then gathered on 
all particinants, It ‘ins found that study-skills scoras wera highly 
related to achiavement measures, and the relationship betwean Study- 
skills scora and achinvement was greater For. Freshmen than Ragen 
mares, ‘Also, study-skill factors aided in the prediction of failures, 
ciewietie and wilson (1970) administerad the eyannce Personality 
Inventory and’ a questionnaire measuring study methods and motivation 
to 72 graduates at Abardean University. 


The total group was divided 


into three equal groups - "gnod honors", "honors/ordinary", and "poor 


ordinary." The more successful students rated siqnificantly higher than 


the poorer atadants an both study methods and motivation, 

| Hewitt (1973) administered the Study Habit Biographical Question- 
naira, which includes 48 items on study habits, study difficulties, and 
biograohical data to all anbepine Feaehben at a British University. 


_The 93 women and 153 men ware divided into three academic levels, and 


differences betwenan the top and oottom thirds were tested uSing the chi- 


~ 


. 


and’ humanities, Filled out a 64-4 tan study skills questionnaire (Gold- 


Square technique. The more successful students in comparison’ with the ; 
less successful students used books and libraries mora Frequently, had 


less difficulty concentrating on their studies, and had received train- 


ing in note taking. 


MeClausland and Steward (1974) administered three anasuede of aca- 
damic attitudes and study skills - the Survay of Study Habits and | 
Attitudes (SSHA), 2 30-item tast by Russell, and a Seitem tast by 
Myers - to 47 man and 59 woman near the and of an introductory Seven 


a 


‘ ' é 
Ggy course. Scores were compared with first semaster grade-point aver- 


ages using analyses of variance and multiple linear regressions, Re- 


Sults indicated that the four primary SSHA scales (delay avoidance, 


teacher approval, work mathods, and aducational acceptance) accounted 


for 18 per cent of ve variance in first-semaster college G.P.A., while 
the full-scale: study oriantation scuee accounted for 16 per cant, 

An attempt was made to sence if different. study atratugies wera 
used by successful and, unsuccessful studants in tha same major field. 
nt the University of California, Rivarside, 538 upperclass students ma- 


ry 


joring in the physical sciences, biological sciencas, social sciences, 


e 


man and Warren, 1973). Respondents werrm divided into "successful" and 


unsuccessful" groups on the basis of self-reported grada-point average, 


‘The studants with above average. grades appeared to be more diligent in 


their study habits, and showad more cognitive activity than. those with 


below averaoe grades. 2 


‘ 


. : t ; ok A 
Currant resaarch has.demonstrated the relationship between effec- 
. it SY 


_tiva Study. techniques, a major factor of study skills deyelopment, and 


academic achiavement in specific courses, For example, at the Univer- 
. ba % oe 


‘ e a 


Sity of New Maxico (Fisher and Harris, 1973), 83 woman and 29 male stu~ 


e 6° . 
dants anrolled in human growth classes ware randomly assigned to a 40 


minute lecture, a 10 minute review period, and a 30 minute testing pere 


at 


iod under one of the Fiva Following conditions: no note taking with - 

i . . . a r 
review of the lecturer's notes, no nota taking with mental review, note . 
taking with meotal review, note taking with review,-6f their own notes, 


and note. taking with review of the lecturer's notes, A 15 minute Follow 
up test was administered three weeks after the immediate testing. The 


? 


8 ae : ° 


researchers concluded that the quality of the notes taken wes positively + 


SY 4 


correlated with free recall or nb jective testing. 22 


4 . ry 
A lecture 97 behavior modification was presentadeto four separate 
4 > woe 


i - 


. + e : 
sections of a sohpomore human growth and development course (Annis and 
° . . ‘ # ‘ 


‘Davis, 1975), Threa sections receivad instructions on note taking, while 
¥ ‘ 


. 


one section received:no instructions and were not allowad to review their 


sgtas prior to an-axamination, | Students in the instructed sections were 


5 . 


either told to take their own notes, or lecturer's qotes were provided, 
Tha final results indicated ¢hat pnceding,by nate taking or using lec- 
tureec's notes and review ‘of either set of notes were both associated 

with highsr examination scores, Tha studants wha-had only mental review 
jor no review did relatively pnofly on tha exam, ; of r 


° vi 
A second factor found in proficient study skills development ‘is 


ae, 


* 


- 


° 


ry a 


. 


ae oy . > study organtzet tt, Wagstaff ‘and inhi si purveyad a. canden sam- 


tye ple of, lowar-diviston. students majoring in ecienes ‘and engineering ai eo 


the University of, ttah pare OY number of hours spent studying per 


pee number of hours spent wofleing per week, and several other, items : 


~ 


3 “about study prey een and SPPraeenas. ‘The replies of the 190 students 


for whom high school grade-point average (G.P.A,) and American College 


"Test -(A.C.T.) scores were available were analyzed to predict: current 
ae * G.P.A, Tha most powerful’ predictor.was found to be extent te hich: Ae 
signhants were completed before examinations, Followed in order by A.C,T. 
dicta: coekinatow aaaea of, study per week, and high snail G.P.A, 
5 
: Hinrichsen (1972). surveyed 144 studants in an introduetory psychol- 


oqy class during the eighth waek of the semaster concarninyg their average. 
SEG 6F daily Study tima, the -avaraga numbar of interruptions during 


pay periods, the average number. of days per week in which study oc~ 
‘ curred, tha average amount of tima in each study asetods? "and the averene” 


4 


length of each interruption, Thay than completed tha- Anxiety Differen- 


a * 


tial, the Achifvement Anxiaty -Tast, and the Test Anximty Scale, While 
the bast single predictor of G,P.A, was S.A.T.-Verbal«scora, predictive 


,accuracy was significantly incraaséd when BLT OGRANe asey time per week 
‘ bad 4 


and facilitating test anxiety score were combined with S BGT. “Verbal | 


sgore in the predictive oquation. , 


Pa 


' © 


: ‘The professional literatura alne quggests ‘a third Bape, oF viay 


‘ 


: effectiveness which relates. tio academic ‘echievement - motivation, Pack-' 


Y wad (1973) administered the 4)-item Motivation Check -Sheet to aes an= 


* 9 a os, 4 4 ‘ ‘. 


. 2. ’ , -* ° f° 
, 4 . ‘ 
ie , wf 


ee 
. 


, tering freshmen males and females at a junior college attached fo the 


University of Minnesota, A regression equation using the high school. 


- rank and American Collagh Test scores of all 1,085 entering frashmen to 


predict the 1968 fall’quarter gredes was used to dividn the sample stu- 


“ 


t . a ; 
dents into overachievers and underachiavers., Two-tailed z tasts showed 


that 27 items significantly discriminated between the underachiavers 


and the overachievers for. the man or the woman or hoth. 


Ry * 


4 _Sizendig (1268) develoged a semantic differential acolo’ based an 


a 


- achievement mativatian concepts and administered it to 94a Frashman at 


, 


Northeastern State College, Students were then grouped according to’ 


academic aptitude and AoRe, Multiple, correlations betuean al and 


semantic differential scala scores which were siantficant at or. above 


’ 
= 


the .05 level ar confidence were found ror nach group of Subjacts, The 


canclusions were that tha semantic differential technique constructed 
4 
Prom achievenant ‘motivation concepts ean’ pnndtot grades, but the scale 


devised Btn is unsatisfactory for predictive purposes, 
; the literature suggasts” that studants bhenceluer: believe that study 


° 


skills play an important role in academic Sakcad oneal: Pauk. (1972) Sure 


. veyed 600 eendanty chosen college frashmen and asked them to rank, in 


e: i 


order of area ys 14 iggms that. have an influence on scadantc achievee 


ment. inabaibtons PAREARES, high aehiont preparation, study skills, atid 


friends’ were the five tana ranked highest by both males and famales, 


Gebaeal institutions, both public and private have begun to realize - 


the effect that study skills proficiency can have upon acadamic achiave- 


\ 


mant, As a result, the literature reports many examples of counseling. 


Sian band and workshops which have demonstrated success in improving the 


Study skills of collage students, most notably freshmen, For example, ° 
Richards (1976) assigned eighty-seven students From a psychology course 
‘het wade Hencanted aGoul thle abidy habListds nocedales contro) 
group, 2 no treatment eontea! group, a study skills advice group, or 
ona of six study skills advice plus self-monitoring groups. . Ha found 
that the combined -treatment yroups improved their examjnation grades 
From pre- to post-trnatment more than did the study skills advice group, 


which in turn did better than the control grours. 


ry > 


i | : Pinal ivy Uenkaan and Van Zoost (1974) davaloned an aightusessian . 
study skills ‘program in which’ thirty univarsity whonanne participated, 
The studnngs evaluated their own performance on varfous exercises through= 
“out any paPareme and half of the students also taught study skills matey, ¥ 
ial toa Friend. “Both a improved. their scorms on tha Suinn Test ‘ 
Anxiety Behavior Scale, the Survey of Study Habits and Attitudes, and a 
Study Skills Inventory before-and after the program, Howavie,. Shi teach= 


ing group showed more improvement than did the nonteaching group on the - 


ys Set, wed he SSS : ' 


Summary of the Liters 
The current ‘professional sR PRET IES suggests the Pelion: 
1) Snyanad ‘mtudins indicate a high positive correlation batwann 


proficient study ‘skidls and general acadanic achiavément for college: 
ee ° 


‘ 


students, 


4 


=F 


: . -_ ?) Research has demonstrated Lad. ceatitant Study techniques, an 
aspect of overall study skills, have a positive relationship upon aca- 
demic achievement, 

3) A aueand important factor ish, regard to study skills which’ 
stad relates to academic achievement is study organization, uy 
4) Research suggests that a third aspect of study effectiveness 


which relates to academic achievement is motivation, 


5) Students themselves believe that study skills have a direct 


° ‘ 
1 ‘3 
bearing upon general academic success, j ; ' 


: 5) err sassions and workshops at various institutions hava 


“significantly improved the study skills of students, most notably 
f rashmen, ‘ 5 ne 


with this in mind, the researcher attampted to dave lop an expare 


’ imental study skill workshop consisting of four two-hour sessians to 


a* . 


significantly improve the study techniquas, study organization and study 
motivation: for resident freshman, . Significant results were to be used 
as justification for the establishment of an enlarged, campus wide devalop-~ i 


mental study skills course, 


1 


PROCEDURE . ssi 


Dafinition of Terms 


1) Control subjects - 22 randomly chosen resident freshmen who 


volunteered for participation in the study skilJs workshop, but were 


not assigned to the treatmert group, They were matched with the ax- 


’ 


perimental.subjacts on the basis of class status, sex, aga, high school 


e 
rank and pre-test scorns, 


?) Dependent variables - scores on the Study Techniques Survey, 


' 


Study Organization Survey, and Study Motivation Survey. 


ea 
‘ 


-3) Experimental subjects - 22 randomly selected Freshmen resident © 
volunteers who registered for participatian thy the Study skills workshop 
and-were exposed to four two-hour seminars during the First two weeks 
“of classes, : 

4) Prcibean - new entering Studants who have no earnad college: 
credit. . | | | 

5) Independent variable - participatinn in the study skills work= 
shon, | 

6) Intervening variables - values, maturation, Waicheectauiae sta- 
tie, aadal adjustmant, intelliganca, coursework, and instructor effacte 
reeks, 

7?) Aagsident studant - a student living in collage awnad housing. 
i , « “B} Study motivation - score on tha Study Motivation Survey davel=-_ 


oped by Or, William F. Brown (1965) which assesses common problems aris- 


‘ing from an indifferent or negative attitude about the value of aduca- 


1b | | f 


. . oe a 


. % “ . 


tion, and common problems stemming from nagativism or indifference toward’ °°. * 


‘ % ’ 


‘ . . F * 


teachers,. 


‘ 


S) Study organization = scorn on the Study Organization Survay 


- davelooed by Dr, William F, Brown (1965) which assesses effective. use 


- «6 


Study Organization Survay, and Stully Motivation Survey. oe 


“tonics will receive time emphasis designated below, These prioritins 


of ane's study tima, and efficient organization of one's study arna, : . F 


10) “Stidy ‘skills - Separate scores on Study Tachniques Survey, 


11) Stildy skills workshop - an organized prasantetion of study 
skills utilizing lecture, discussion, and model rainforcement based on 
; a 


a model by G. Brian Jones (1969) entitled "Improving Study Behaviors", , ee 


. 


The entire workshop will be conductad during’ four separate two-hour 


evening sessions to be scheduled within the first two weeks of the 
1977 fall semester, Utilizing Mr. Jonas' terminology, the following 
of tine were establishad from tha results of a study skills survay ton= 


ducted among frashmen residants during thea 1977 Spring semester (Mussano,. 


1977) : , ‘ : me N a 
7 a. ¥ A _ 
Tonics in order of priority : Line emphasis 
Note-taking behavior . 2 hours: 
“Assingmant nrocedure . aa ~ 2 hours 
i: Examination behavior . | — Vhour 
: Study procedures ° . eg 1 hour : 
carene) Stigy behavior: place : 4. hour 
Gonatel Study behavior: ‘ean 4 hour 


. ¢ ’ 


ft Ye r é = - 
aT + 7 ae 
an 42) Study ‘techniques - score on the Stédy Tachniques Survey dee 


e 


veloped by Or, William F. Broun (1965) which assmsses common problems 
associated with reading taxtbooks, taking class notas, writing reports, 
2s ar ¢ ait 
: preparing for tasts, and taking tests. 


° 
” 


Limitations of the Study : 

1) The @xtent to which scores on the Study Techniques Survey, 

Study Organization Survey, and Study Motivation Survey accurately reflect 
- a 


study skills proficiercy limited thea validity of this study.” 
XQ ad . i . 


eal e 


. - . 2 P 1! ‘ 
2) Any of the intervening variables from social adjustment to * 


values may have limited the ‘accuracy of this study. 
3) The general attitude of ‘the Subjects in the study at the time 


tha instrument is administered may have limited the accuracy of this 
t 1 


Study. , : : 
4) The mxtant to which York Collega freshmen rasidents reflected 


the characteristics of students enrolled, at other institutions limited 


a 


-” 


the external gendralization of results, : 5 Ot 
vo = . ; oe . ; 
: rm 5) The facts that the sample uas selected froma restricted popu- 


lation - volunteer resident Frashmen = limited the qeneralization of 


- 


o~ “* results. 


6) Since the study utilized relatively small] sample of 20;experi- 


- 


+ mental subjects and 20 control subjects, the possibility of contamina-. 


tion was high. 


7) The extent to which the control group adequately reflected thn 


characteristics of tha experimental group bafore.trnatmant affacted the 


validity of tha study. ‘ ns 


8) The extent to which the 1977 freshmen residents reflected tha 


characteristics of future freshmen classes affected the external gen- 


eralization of results. 
3) The fact that 6 members of the treatment group and 7 members 
of ‘the control group ‘did not complate the program properly affacts the 


Validity of this study, : 


u 3 : f N\ 
Basic Assumptions , \, 


1) It was assumed that the Study Techniques Survey accurately 


reasured common problems assdéciated with reading taxtbooks, taking class., 


rotes, writing reports, preparing for tasts, and taking tasts, 


9): It was assumad that the participants validly responded to 


the measuring instruments, 
® 2 i 3) It was assumed that the Study Organization Survey accurately « 


measured effective use of one's study time, and efficient use of one's 


Study area, i 


* 


4) It was assumed that none of the intervening variables adverse- 


“ 


ly affectad the validity of this investigation, 
B) rt was assumed that the investigation of a rather small group 
of subjects yinlded results indicative af a lJarger population, , 
a &) It was assumed that the mxparimental and control groups were 

we "sia! baforn treatment, 
wy. Ft was assumed that the Study Motivation Survey accurately 


Ye 


measured problems arising from an indiffarent or negative attitude 4 


_about the value of education and common problems stamming from naga- 


é 


“piven be dndiehananee tawded takahine, 
B) It was assumed. that students who volunterred for thr stan had 
enaannhle room esc homeuanenk of their ‘study skills, 
9) It was assumed that the Study skills workshop focused upon 
common siautaw areas of those shades in the axperimental group. ‘ 
10). It was assumed that the instructor hired to contin the worke 


‘ 


shop followed tha established quidelinas, and performed ,in accordance ' ‘ ; . : 


with accnptable .standards, Poe 2h , 


a3 


*  Assessmant fasteuhanie 

The threa assessment devices utilized in this investigation were: : 

1) Study Organization Survey, 2) Study fachnnanes Survey, and 3) Study 
‘motivation Survey, all davalopad by William F, Brown, Hi Gis and pub- 


lished by Effective Study Materials, P.0. Box 603, San Marcos, Texas, 


The Manual of Directions (Brown, 1965) points out the following: 
+ nQuastions on’ the Study Organization Survey ar divided aqually 
between two problem areas, (Questions 1-10 deal with common jeanne 
i : . connectad with effective use of one's Study time; questions 11-20 deal 


ae 


- with conmon problems associated with efficient organization of one's 


i 


study area, 
The twanty-question Study Techniques Survay provides four. quas- 


‘tions for each of five different problem areas, Juestions 1-4, 5-8, 


9212, 13-16, and 17-20 deal, raspectively, with thea most common probe 


et 


‘idity coef ficients ranged from ,18 to .55. 


' Procedures for Collecting the Data 


lans associated with reading Serene tekhig class notes, writ ing 
reperts, preparing foc tests, and anit tests, 


Questions 1-14 on the Study Motivation Survey deal with common : 


problems arising from an indifferent or negative attitude about the 


value of education, Common prodlens stemming From nagativian or in- 
differance towards. teachersare covered by dueetiona 15-20," “(p. 1). 
‘validity and reliability coefficients forthe instrumant ara outs 
lined below: a . | | ee 


: 


“a validity = During the fall semester.of 1962 and 1963, 1,473 
rraghman antoiled ct Southwast Texas State College received, composit 
scores on tha Amarican College Tast, first semester aretie-nolat averages 
For Academic coursds,: and Study Skills Surveys. scores, Resulting vale 


“.b) reliability - Testeretest coefficients following a four weexs . 


“? 


internals ranged from .89 to .93 for wach of the subscales of the Study 


‘ 
” 


Skills Surveys. ; | j . 


1) During the 1977 fall registration pariod, a letter was forwarded 
to all resident freshren inviting tham to register for the free study 
skills workshop, (sea appendix), Tha announcement was also. made verhally 


during tha freshman orientation program, Interested individuals were 


" asked to’ ‘sentact the Ortaee of Student Activities, 


2), Those students reporting to tha office of Studant Betiulhins 


J 


~ 


ee 


* 


to enroll in the study skills workshop were givan a registration form, 
a copy: of the sruey Tachniques Survéy, the Study Brganiaatian Survey, | 
the Study Motivation Survey, and an answer sheet, all of which were to 
be completed. before the candidate was BEER EUS 

.3) CF the 44 eligible candidates, 22 were assigned to the axperi- 


mantal group, 22 subjects ware matched to those in the experimental ; 


« ° 


apoub on the basis of sex, age, class-status, high school- rank, end pre- 


‘test scores, The Records Office provided,tha raquired data noted above, 


4) Tha answer shnets returned by the. 22 experimental and 22 con- 


trol ie eae ware ‘scored in accordance to -tha procedures outlinnd in 


the i Skills Surveys anual of Directions (Broun, 1965). 


5) Each of the experimental subjects were iantnetad by memo at 


the end of registration weak, and wore askad to maat with the study 


skills ineteucter at a specific free tima period. The group then de- 
veloped a meeting schedule to ensure that no conflicts existed,’ The ‘ 
eooeeat xadncin ware notified that they would be involved in a sacond 
Study skills workshop which would meet ,immodiataly after tha first group 
completad tha coursa, | | 
- 6) The experimental group was exposed to four two-hour study skills 
annie s based ona mone by G, Brian Jones (1969), The Following rap 
ics, as defined by Mr, Jones, recnivad tha tima appropriations as Follows 
1) Nota taking hehavior. = 2 hours; 2) Assignmant peodedans = 2 hours}; 
3) Txamination behavior - 1 hour} 4) Study procedure = 1 hour; 5) cecaeal 


study behavior: place = 1 hours 6) General study behavior: time = 1° 


hour, 


oe 


oe 


* Foltewing null hypothesis was tested: 


Py 


~ 


: ") "At the conclusion of the final seminar, the experimental group 


, 2as administered the Study Techniques Survey, the Study Organization 


Survey,.and the Study Motivation Survey as posttests, Control subjects - 
were pesttested when they appeared for the second study skills works 
shop which began immediately after the conclusion of the first workshop, ° 
, A) The posttest answar sheets for all subjects wera scored in 


“accordancn with the procedurrs outlined in the Study Skills Surveys Man- ee 


4, 


wal of Diractions (Brown, 1965). 


. S$) For all subjects, pretest scores were subtracted from posttest a 


°° reSults to determine pratest-posttest difforance scores. 


13) Preteast-posttest differance scores on a)1 three surveys for 
*Khe experirantal group and the control group were then recofded, From. 
1the treatment group, 16 usable sats of scores were gathered while 15 


differance scores on all three surveys were produced from the control 


group. Pe 
Procedures for Treating the Data Gapceta Loar 8 at 


<3 


1) At tast was‘utilizad to compare tha mean of the axperimantal ~ 


group's pretest-posttest difference scorns on the Study Techniques 
. : a: 


Survey with, tha mean of tha contro] grdup's. differance scorns, The 


‘Thera is no Significant differance batwean tha mean of the pretast- 
; a e 


posttest differenca srores of the exparimantal group and the control 


. 


group on the Study Technique Survey. 


Null Hypothesis 


é 


Altarnate Hypdthesis | 
at ; 
Level of Significance 

Critica) t value 


Degrees of Freedan 


One Tailed Test .95 percentile value 


: ._ Hg must be rejected and Ha accepted if t > 1,699,. : ° 
2): A t test was utiMzad to compare the maan of the exporinéntal 


Group's pratest- posttest difference scores on the Study iveand sation 


Survey with the mean. of. the control. Keiiupts difPacanée scores, The 


~ 


pe 


following null hypothesis was tested: | 


© 3 * 


ee | There is no significant difference batwaan the maan-of the pretest- 
ss posttest differance soores of tha exporimental group and the control ya Belg! 
at ee on tha Study dxanniaation Survay.. 
: Wall Hypothesis Ho x 2X2 : ‘ 
Fe | _ Alternate. Hypathasis . Hg 2% > & | 
Lavel of Significance XH = .05 
Critical t Value 4699 
, . Degreas of fF raadam si 29 ; 
Ona Tailed Test _ a 95 percentile value: 
a , H» must be rejectad and Hg accepted if i 1.699, A 
“' . 0 


3) ‘At tast was utilized to compare the mean of tke axparimental 


oO & ; 
graup's pretest-posttest differanca scoras on the Study Motivation Sur- 


vey with the mean of the. control group's differance scores, The fol- 


lowing null hypothesis was tested: 


» Thare is no significant differance between the mean of tha pretest- 


posttest difference scornms of the experimental group and the control 


group on the Study Motivation Survey.: 


. Null Hypothesis Ha. 4 2, = Xz 
og a Alternate Hypathasis. a Ha 3! %, > Xe 
, Level of Significance nie oo ~ alts 
: criites! % value" ? 1.699. : ‘<¢ 
f 2 Degrees of Freadom 29 4c : 
e ote Ae Gna Tailed Teast 4 vad paceintile value : 
; . “ 


1 


Hy must be rejected and Ha accepted if t > 1,659. 


. 


y . ri A . af 


of 


RESULTS 


"The data rasulting from the study ‘is as Follows: 


e 


gg 5 TABLE I , 
: ANALYSIS OF STUDY TECHNIQUES SURVEY SCORES 
f ; : > ; : : ee 
‘fs Experimental Group a Control Group © » 
ce” OF ~s : io 
Ny = 16 ny = Aa: 
_ En = 116 zy = 20 
a Bae = 1168 Ae £52; °38 
: : é ry , P is - ‘ “39 whe “s _ 
Ge ° 9 7.287 *s "ih Gos .B16. 
1." eo - en a a * 
ee R= 4,669 Teh FF 2133S 
Critical t value rt 4.699, 
tes 7 Galeulated t valua = 4.830. ; a ; . 
e ; a _ S. . " 


ps The above table records ‘the calculated, statistics comparing the 
. ee 3 


Sad : ‘Wan of the. oratest-posttest differanca scores of the exparimental and 
Yaa oa Gee a a : ; 
; _ control groups on the Study Techniques Survey. Dasignatad respectively 


» « from tap to bottom are:. the number in each group; sum of scores; sum 


* » 


a J cof scores squared; standard deviations and mean, Since thd calculated 
ge ae +f valiie’ nxeeads tha critical t value at tha .05 lavel she null hypothe= 
i ae sis die po Mitel Tha’ researchnr concluded that those Peuahnan reat 

awe te “dents axposed to the sturdy skills workshop tended to significantly pak 
a tA ON neous their study techniques as compared re those frashmen residents, not 
: cheetiad in’ the reser 


© 


* = 4 
. one 
; j ’ ” > ¢ 
~ : ‘ tr - ry ass * e és 
: . ‘ : ' ; 
Rog oe TABLE II a 
ANALYSIS OF STUDY ORGANIZATION SURVEY SCORES |. 
#5 oe ‘ . : ,? ” ‘ ; ees "es ' 
— e 
ae ’ bs ry Fe, * ‘ e ‘ < 
Exparimantal Group a "Control Group . 
. > ican we —_ — ~ — —_— = = etre 1 - ae emer 
2 me : ger Fs . ’ ‘ 
: Ny 3 16 wily 7 415 . 
"(By 2 66 oe By aay : 
ibe ok 2 : 4a : * : Zy? = 85 | Aes 
C. «3400 s Cy. SAE 6s as 
KR 24,125 yY = 1,933 


' Critical t value = 1.699, 


» 


, Caleulated’t value = 2.262.~ a 
7 5 ‘ 
The above table records the calculated. statistics comparing tha” 


maan of the- pratest-posttest difference scores for the. experimantal 


s 


and santo groups ‘on the Study Organization Survey Seoras, _Dasignated 


caasaneinady from top to bottom ara: the iinet in gach group; sum: of 


scores; sum of scores hail Standard aa and maan, Since the 


, is 


calculated t value axceeds the critical t value xe thn “08 leval, the 
4 
nal hypothesis was rejacted, The researcher concluded that. thosn fresh- 


. 


“° 


mer residents axposed to the study skills workshop bende to Significant 


ly improve upon sony organization ‘skills as comparad ta those who were 


. 
° 


not anrolled in bia’ program, 


* 
° 
~ 


t F ‘ ve - 


s 


: TABLE III ge 


ANALYSIS OF STUDY MOTIVATION SURVEY SCORES 
ts ; 


. rag ; t 
r a 4 Exnerimental Group ‘ Control Group 
ne = 16 , ny = 15 
re a reer | ) by = 40 
i Sxé 2 590 By? = 154 | 
' ; 
i. w Bisee Oy 4.838 
i ae Re 5.625 go Es 2.666 
2 Critical t value = 1,699, — . 
. : esidutated t valur = 3.870. 
ay : 
— 2 ; The above table records the calculated statistics comparing the 


rean of the pretast-posttast differenca scutdacur the axperimantal and 
control groups on the Study Motivation Survey. Designated Widddatauile 
Pe Prom top, ta bottom eke fn anes in mach group; sum of scores; sum 
pf scores squared; Standard daviation; and mean, ence the calculated 
a 3 t valua exceeds the critical t value at the 05 ‘lavel, the’ null hypothe~ 
’ » sis was en juatads The researcher saneluded that thosa freshmen residants 
exonsed to the Study skills workshop tended to significantly improve 


upon study motivation as ‘compared ‘to an equally matched group of frashe- 


man residents involved in the program, “Ay 
. ‘ * « 
Pa 
ch va 
¥ va 
sf 
2 - , > t 
, t dew ngiesa ac ay 4 


: : , } 4 iar ~ 
* Sn: ane . = 28 


eo. , a 
a 


“’ DISCUSSION, IMPLICATIONS, AND RECOMMENDATIONS 


a 
x 


oy 


It is clear that those resident ‘rkehnwn. parvicingting in the 
study skills workshop significantly improved in the areas of study - 
techniquas, study organization and study dativation as compared to 
an equally matched control group not involved in. the program, These 
results agree with much of the research einer in en cueeenk pro- 
fessional literature which suggasts that Significantly improved 
Study sabhaleneae can result from spacific wasicabne pragramining. - 

Tha results of this study have bean prasented to the Curriculum ° 
Committea of tha Academic Senata in thea hana of astablishing an ane 
raja ongoing study skills workshop Fins entering Freshmen, and en= 
couraying the aventual creation of a campus-wide developmental course 
in shui skills available to oll interested students, It is con- 
ceivable that such a program may offer assistance to the jecdued 

pared Student by sharpening assantial skills, improving motivation, 
and in effect, sitanidens the studemnts! avewedl educational exper- 
ience at York Collage. 

Finally, the Success of this rather limited study should spur 
additional research at York Collage in the arna of study skills de- 
velonmant and its effact me overall academic Succass, For axample, 
ona might wish to conduct a larga scala study skills workshop, uti- 
lizing a pretest=posttest control group dasign, and then conduct a 


longitudinal study to determine the program's effect upon grades, 


’ 
. 


overall satisfaction, and attrition rate, 


rr) 


y 
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APPENDIX A 


Announcement Latter 


YORK COLLEGE OF PENNSYLVANIA 


Country Club Road, York, Pennsylvania 17405 Telephone (717) 846-7788 


September 6, 1977 


Dear Freshman Resident: 


Several research studies conducted here at York College 

during the past two years have clearly demonstrated that 
effective study skills have a direct relationship to grades, 
especially for freshmen. As a result, the Residence Council, 

a student group, is funding an informal, professional study 
skills workshop, conducted by a faculty member, which will meet 
for four two-hour sessions at a mutually convenient time during 
the next three weeks. The program is free for any resident ~ 
freshman, but we must insist that participants attend all 

four sessions. 


If you believe that your study skills can be improved, and 
you would like to participate {n the program with other 
freshmen who feel the same way, stop by the Office of Student 
Activities, Student Center Building and complete the regis- 
tration form before Friday, September 9. Those students 
selected for the program (enrollment is very limited) will 
be contacted early during the week of September 12. 


We hope to hear from you soon. 
Sincerely, 


ee eee 


Frank Mussano 
Director of Student Activities 


FM/cv 


APPENDIX 8 


Rejistration Form and Cover Letter 


go 


29 


YORK COLLEGE OF PENNSYLVANIA 


Country Club Road, York, Pennsylvania 17405 Telephone (717) 846-7788 


Py September 6, 1977 


Dear Freshman Resident: 


Thank you for your interest in our free study skills 
workshop. To be considered, plrxse fill ovt the 
attached brief registration form and the Study Stills 
Surveys Answer Sheet and return them to the Office of 
Student Activities on or b2fore Friday, Septorber 9. 
Because enrollment is limited, we wil! contact those 
who are selected to participate early during the wee 
of September 12. At that point there will be a brief 
introductory session to decide when end where it will 


be convenient to meet. 


Again, thank you for your interest and cooperation, and 
best of luck to you in your first collegiate year: 


Sincerely, 
“—_—— ! - 
4 A ‘ ‘7 ea ah 


Frank Musseno 
Director of Student Acttyiti-3 


3b 


STUDY SKILLS WORKSHOP REGISTRATION FORM 


IT am interested in participating in the 1977 fall 
senester study skills workshop for residert freshmen. 
If selected, I will attend all four two-houy sessions. 


Dormitory Address 


Lormitory Telephone # . 


